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B Middle Years (MYP) 2024

Aim: To have an overview of assessment and
reporting in Year 7 -10 (incorporating the MYP)



IB MIDDLE YEARS PROGRAMME 2024
Workshop on assessment and reporting Year 7-10

Welcome! While you wait, see if you can have a €0 at these puzzles:

Match up Can you work out the anagrams?
ABBREVIATION KEY WORD MEANING
MYP Statement of Inquiry A long- term, holistic vision of education that underpins all Ca r‘ing
three programmes and puts the student at the centre of
everything. It is the IB mission statement translated into 2
set of learning outcomes for the 21st century made up of Balanced
ten aspirational gualities.
—l Interdisciplinary Uni The IB's challenging framework for 11-16 vear old's that
encourages students to make practical connections Princip|ed

between their studies and the real world.

50l Approachestolearning |

Inquirer
—. Learner Profile Communicator
—m Middle Years Programme ne combining or involving two or more branches of] Thln ker

learning or fields of academic study.

LP i It expresses the relationship between concepts and |

context; it represents a transferable idea supported by Learner Profile
factual content.
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Aligns well

nternationally recognised
slobal focus

mportance of languages

MYP IS a g00d preparation for success in
Diploma Programme (Years 11and 12)

personal Project in Year 10

freedom to fit with Australian Curriculum




MYP / AUSTRALIAN CURRICULUM - FRAMEWORK

<™

Achievement Standard Q

By the end of Year 7, students/describe techniques to separate pure substances from mixtures. [Lhey represent and predict the effects of unbalanced forces, including Earth’s gravity, on motion. They
explain how the relative posj(ions of Earth, the sun and moon affect phenomena on Earth. They analyse how the sustainable use of resources depends on the way they are formed and cycle through Earth

systems. They predict the £ffect of human and environmental changes on interactions between organisms and ciassify and organise diverse organisms based on observable differences. Students describe

situations where scientifi¢c knowledge from different science disciplines and diverse cultures has been used to solve a reai=world problem. They explain possible irﬁplications of the solution for different
groups in society.

Students identify questions that can be investigated scientifically. They plan fair experimental methods, identifying variables to be changed and measured. They select equipment that improves fairness and
accuracy and degcribe how they considered safety. Students draw on evidence to support their conclusions. They summarise data from different sources, describe trends and refer to the quality of their

data when suggesting improvements to their methods. They communicate their ideas, methods and findings using scientific language and appropriate representation

Australian Describe techniques to separate pure substances from
Curriculum mixtures
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Approaches to Learning m
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O 4
Deliberate strategies, skills and attitudes ) e’ 4

Linked to IB Learner Profile

Common links to Australian Curriculum General Capabilities and skills in subject areas

Thinking Skills Communicating Self-Management Research Skills
Skills SIS
Collaboration Communication Organisation Information
Literacy
Affective Skills Media Literacy
Reflection




Assessment

Unit Objectives | It is intended that by the end of this unit the student should be able to: O bJ ECtIVES .

BUILDING Criterion A Knowing and Understanding

i. use a wide range of terminology in context Ta ke n frO m

il. demonstrate knowledge and understanding of subject-specific content and concepts L=
k Merici College Year 9 Unit Outline MYP 5 through developed descriptions, explanations and examples. / th e I B MYP
Ta en Criterion B Investigating S b . t
Subject Geography Year 2021 . formulate a clear and focused research question and justify its relevance u J ec
‘l ii. formulate and fallow an action plan to investigate a research guestion

Unit Title Australia and its Global Semester 1 iii. use research methods to collect and record appropriate, varied and relevant information G Ul d e
M Y P b u t Connections iv. evaluate the process and results of the investigation.

se I ecte d Level 9 MYP Subject Group | Group 3 Individuals and Societies SOI: Criterion € Communicating
. d i. communicate information and ideas effectively using an appropriate style for the audience

and purpose

fO r O U r ‘ Tea}‘ Natalie Fairfax State me nt ii. structure information and ideas in a way that is appropriate to the specified format

. . iii. docurment sources of infarmation using a recognized convention.
unit that guides
Criterion D Thinking Critically

Middle Years Programme t h e | earnin g I. discuss concepts, issues, models, visual representation and theories
ii. synthesize information to make valid, well-supported arguments
i 4] th e un |t iii. analyse and evaluate a range of sources/data in terms of origin and purpose, examining
value and limitations
iv. interpret different perspectives and their implications.

Key Concept Related Concepts Global Context

Change Power Globalization and sustainability

Process Exploration

Summative Assessment Tasks MYP Year 5 Criteria

Consumption, conservatiggfatural . .
resources and trade Mo. Description of Task MYP Criteria Strands Due Date C rlte ri a a N d
Content — / fosessed (L 1,1, ) strands bein
ta ke n frO m Statement of Inquiry (WB/C/D) / g
Australian The power to change processes in our human and physical environments can lead to inequalities in consumption ! Inclusive Places - Decision Making Task A Vi 24312021 covere d t h IS
. and access to resources. B I, 10, 10, v

Curriculum o semester/term
and how we C I, 1, 1

ATL
are D i, i, ili, v

Thinking Skills: In order for students to (D. iv) interpret different perspectives and their implications, students must
cove ri ng |t (8.m) consider ideas from multiple perspectives 2 Biomes and Food Security Test with Pre- A i, ii, 19/5/2021

L. release Stimulus —

at Merici Description of Unit Learning c I i,

Students are provided the opportunity to consider the biomes of the world and how we alter them for our food D Ii, v

and fibre use, and the impacts and management issues this creates in different places and for different people.

We focus on the tropical rainforest as our main biome study and cotton as a fibre. Students study the

interconnections between people and places through the products and services people buy and consume, and Late Submission of » Teachers assess students on performance against ACARA achievernent .

the effects of their production on the places that make them. They study the role of transport and communication Assessment Work standards and IB MYP criteria and this is based on evidence. To develop

technologies in creating a global market and the way we are interconnected. We focus on our ethical use of places students wark ethic and ensure evidence is obtained by teachers in a timely

and resources and how we can reduce our impact on the world. Students investigate the way we perceive places manner, the following procedure will be applied where assessment items are

and how we can create a more inclusive and sustainable environment. not submitted by the due date.




@ Y08 English

Go to... Today

¢ COURSES

08MATHS

08REL1

PERFORMING ARTS

PHYSICAL EDUCATION

Y08 ENGLISH

Y08-HISTORY

Y08-SPANISH

YEAR 8 SCIENCE

English Test Notes Template.




Formative Assessment: 0ngoing learning done in class or at home - aimed
at providing information to guide teaching and improve student performance

Summative Assessment: Demonstrations of learning aimed at determining
the competency or level of achievement of a student generally at the end of
a course of study or a unit of wark. At Merici, these are on the unit outlines:

No. Description of Task MYP Criteria Strands Due Date
Assessed @i, i, i, iv)
(A/B/C/D)
1 Experimental Investigation B 1, i1, i, v Thursday 6™ April
C 1, 00, i, v (Week 10)
D I, v
2 Research Task A [, i, 1ii Thursday 277 April
D 1, i, 1, iv (Week 11)
3 Test A I, i1, il Double lesson
(Week 15)
B 1j, iii
C | 0i, v |




process feedback on the learning process
inform, enhance and improve the teaching process

oppaortunities to exhibit transfer of skills across
disciplines

positive student attitudes

promote a deep understanding
critical- and creative-thinking skills
reflect the international-mindedness
Support holistic development

| SAID | TAUGHT
HIM. | DIDN’T SAY
HE LEARNED IT



Formative oppaortunities to gain feedback
Supports learning leading to assessment

4 areas on report that focus on ATL'S
(Approaches to Learning) - Completes class
and homewark.

Qutstanding effort in Awards ceremony

May De used by classroom teacher to clarify
decision making about criterion levels



A B C D
Language and Analysin Organizin Producing text Using language
literature ysing 9 9 9 glanguag
Language . . . . "

Listenin Readin Speakin Writin
acquisition 9 9 P 9 g

Individuals and
societies

Knowing and
understanding

Investigating

Communicating

Thinking critically

Sclences Knowing and Inquiring and Processing and Reflecting on the
understanding designing evaluating impacts of science
Applying
K i d | tigati th ti
Mathematics nowing an. nvestigating Communicating !*na ematics
understanding patterns in real-world
contexts
Creatin
Arts Investigating Developing g./ Evaluating
performing
Reflecting and
Physical and health | Knowing and Planning for Applying and im roving
education understanding performance performing P 9
performance
Inquiring and Creating the
Design 9 . 9 Developing ideas . 9 Evaluating
analysing solution
Communlty project | Investigating Planning Taking action Reflecting
Personal project Planning Applying skills Reflecting
Interdisciplinary Evaluating Synthesizing Reflecting

- A criteria (AB,CD)

EaC

EaC

1 Criteria

N Criteria

S MERICI P
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nave multiple strands (i, ii, iii, iv)

nave descriptions associated

(Yr7&8 MYP Year3-Year9§10 MYP Year 5)

- All criteria are of equa

Each criteria is marked out of 8

value

(Personal Project and IDU - 3 Criteria)



Criterion A: Knowing and understanding

At the end of year 3, students should be able to:

The outcome

I. use a range of terminology in context

ii. demonstrate knowledge and understanding of subject-specific content
and concepts through descriptions, explanations and examples.

P

3

% g
&

Limited
(2-1)

Extensive Advancing Satisfactory
(8-7) (6-5) (4-3)
Criterion A Knowing and Understanding YEAR 3 (Grade 7 and 8)

consistently uses a
range of terminology
accurately

makes limited use of
terminology

uses considerable uses some
terminology

accurately

i. use a range of terminology

and relevant
terminology
accurately

in context

demonstrates basic
knowledge and
understanding of
content and
concepts through
limited descriptions
and/or examples.

demonstrates
satisfactory
knowledge and
understanding of
content and concepts
through simple
descriptions,
explanations and
examples.

demonstrates
substantial
knowledge and
understanding of
content and concepts
through descriptions,
explanations and
examples

demonstrates
excellent knowledge
and understanding of
content and concepts
through developed
and accurate
descriptions,
explanations and
examples

ii. demonstrate
knowledge and
understanding of subject-
specific content and
concepts, through
descriptions, explanations

and examples

Very Limited
(0)

The student does not
reach a standard
described by any of
the descriptors.

The student does not
reach a standard
described by any of
the descriptors.

How
well
students
have
shown
this
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To be averaged W

To be only summative

Norm-referenced (it does not compare students to each other
- N0 ranking)

Criterion-referenced (students do not need to master all
strands of specific criteria at lower achievement levels before

they can be considered to have achieved the next level)

Split up into decimals (e.g, 45).



Best Fit

3ased on evidence and professional judgement

HOliStic

RI90rous
Criterion-related (based on assessment criteria)

Focused on positive achievement - no negative marking

The highest level of any given criterion does not represent
perfection.

Assessment requires attention to the most accurate
demonstration of student performance.



What does feedback look like?

Teacher feedback

Commendations:
Great work Asha. Your poster is beautifully presented and provides some valid information about the changes which
take place during puberty. You have provided some good advice to the questions being asked.

Recommendations:

You needed to explain why the advice/strategies you have chosen should be successful. Keep expanding your
research skills to respond with greater insight (questions). What can a girl going through puberty do to manage the
changes taking place? In future, please ensure that your assessment task is uploaded onto SEQTA rather than
emailed to me.

Examine Source 1 then answer question 5.

Source 1 Images of plants in Tropical Rainforest

aaaaa Strangler Fig
5. Outline one way that plants hav dpdlh\mae ropical rainforest. (5 mins)
»ﬁ’&‘y w /Y ‘AYJ"’J

affo; pmx bk vcx(yo addpt qpd_doit WD 0(0RF 40 Suth¥R \n
hogm\ Gt LiakdS G a qw\\ example of g o Abe
amcony of  Nawrtn de  \gwet aogu\ wd{(;’\m and r\\eud e
U exdenely H&\t ey orle @ (Q\)o\\M\S (Vu i o q/\m( qvd U
Mne ke n\Jn all N>\) fome”s "o rdch e SOR. There fore,

‘0\\ e (W PS e \(\( h)oﬂ 3 3 \aﬁqr X oW (5(&
Whdk & /veeds o s Ve, suwyla Nber fom ratn,
W 1§
(i Z s (oneehiion - Gewk doek &ty
Lu\j ! lx.JU MTE_LA A A ;f

- Immediate checking for understanding
in Class

- Verbal feedback

- Written comments - Annotations on
work, summary comments -
recommendations and commendations.

- Rubrics

- Reports

Timeline for summative tasks:

3 week turn-around after students have
submitted a summative assessment task.




To arrive at a criterion levels total for each student, teachers add together the student’s final achievement
levels in all criteria of the subject group.

Schools using the MYP 1-7 scale should use the grade boundary guidelines table that follows to determine
final grades in each year of the MYP. The table provides a means of converting the criterion levels total into
agrade based on ascale of 1-7.

1 1-5 Produces work of very limited quality. Conveys many significant
misunderstandings or lacks understanding of most concepts and
contexts. Very rarely demonstrates critical or creative thinking. Very
inflexible, rarely using knowledge or skills.

s P |t r———— Associated descriptions that characterise what 3

Infrequently demonstrates critical or creative thinking. Generally

inflexible in the use of knowledge and skills, infrequently applying 1
students work logks like

3 10-14 Produces work of an acceptable quality. Communicates basic
understanding of many concepts and contexts, with occasionally
significant misunderstandings or gaps. Begins to demonstrate some
basic critical and creative thinking. Is often inflexible in the use of
knowledge and skills, requiring support even in familiar classroom

T e To be used to look at [earning holistically in the

Produces good-quality work. Communicates basic understanding

of most concepts and contexts with few misunderstandings and .

minor gaps. Often demonstrates basic critical and creative thinking. S U D e [:t rO U a re a
Uses knowledge and skills with some flexibility in familiar classroom J D .
situations, but requires support in unfamiliar situations.

5 19-23 Produces generally high-quality work. Communicates secure
understanding of concepts and contexts. Demonstrates critical and
creative thinking, sometimes with sophistication. Uses knowledge
and skills in familiar classroom and real-world situations and, with
support, some unfamiliar real-world situations.

° e o
6 24-27 Produces high-quality, occasionally innovative work. Communicates N Ot fo r I n d IVI d u a I tas kSo

extensive understanding of concepts and contexts. Demonstrates
critical and creative thinking, frequently with sophistication. Uses
knowledge and skills in familiar and unfamiliar classroom and real-
world situations, often with independence.

7 28-32 Produces high-quality, frequently innovative work. Communicates
comprehensive, nuanced understanding of concepts and
contexts. Consistently demonstrates sophisticated critical and
creative thinking. Frequently transfers knowledge and skills with
independence and expertise in a variety of complex classroom and
real-world situations.



MYP LANGUAGE ACQUISITION - PHASES

Emergent communicator Capable communicator Proficient communicator

Phase 1

Emergent communicators
in phase 1 understand
and respond to simple
phrases, statements

and questions. They
identify basic messages,
facts, opinions, feelings
and ideas presented

in oral, visual and

Phase 2

Emergent communicators
in phase 2 understand
and respond to simple
spoken and written

texts. They identify
messages, facts, opinions,
feelings and ideas
presented in oral, visual
and written language,
and demonstrate their

Phase 3

Capable communicators
in phase 3 understand
and respond to a limited
variety of spoken and
written texts. They
understand specific
information, main

ideas and some detail
presented in oral, visual

Phase 4

Capable communicators
in phase 4 understand and
respond to a variety of
spoken and written texts.
They interpret specific
information, main ideas
and some detail presented
in complex oral, visual and
written language, draw

Phase 5

Proficient communicators

in phase 5 analyse specific
information, ideas, opinions
and attitudes presented

in oral, visual and written
language. They draw
conclusions, infer information
and recognize implied
opinions and attitudes.

They respond and react to

Phase 6

Proficient communicators

in phase 6 evaluate the
important information, details
and ideas presented in spoken,
written and visual language

in social and academic
contexts. They analyse the
information, draw conclusions
and make inferences about
ideas, opinions and attitudes

« Acriteria (A,B,CD)

written language, and and written language, conclusions and recognize . o

demonstrate their comprehension in and demonstrate their implied opinions and attitudes | questions and ideas in a range implied in a wide range of [ J Ea [: h [: rlte rl a h a Ve
comprehension in short oral and written comprehension in a in texts read and viewed. of spoken, visual and written spoken, visual and written

simple oral and written form. They interact to limited range of oral They engage in conversation texts. They engage actively texts. They engage actively . e e
phrases. They convey share information in a and written forms. They and write structured text in conversations in social and in conversations in social m u |t| D | e St ra n dS ( I I I
basic information in limited range of familiar engage in conversation to share informative and some academic situations and academic situations ’ ’
a limited range of situations, using basic and write structured text organized ideas on topics to contribute substantial to contribute substantial

everyday situations, language appropriate to express their ideas, of personal interest and information containing information and give detailed i i i iv)

using oral and written to a limited range of opinions and experiences = global significance, in a relevant and focused ideas analysis and explanation. )

language appropriate to interpersonal and cultural = in arange of familiar range of interpersonal and supported by examples and They organize information

a very limited range of contexts. They are aware and some unfamiliar cultural contexts. They can illustrations. They organize and ideas logically and

interpersonal and cultural | that language varies situations, in a limited communicate substantial information and ideas into a effectively to communicate °

contexts. They begin to
be aware that language
use is connected to a
purpose and an audience.

according to purpose and
audience.

range of interpersonal
and cultural contexts.
They understand that
they can speak and write
in different ways for
different purposes and
audiences.

information containing
relevant and developed ideas
and justified opinions on
events, experiences and some
concepts explored in class.
They identify aspects of format
and style, and speak and write
with a clear sense of audience
and purpose.

clear and effective structure to
express their understanding
and opinions on topics of
personal interest and global
significance. They interpret
and are able to adapt aspects
of format, register and style of
language.

their understanding, opinions
and perspectives to a wide
range of audiences, and for a
variety of social and academic
purposes.

Each phase and

criteria have
descriptions
associated.
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Year7 Phase 1 (unless experience is disclosed in admissions process and interviews).
End of Semester = Opportunity to move to Phase 2. End of semester and end of Vear -
veart opportunity to move phases.
Year 8 Phase 1 unless demonstrated proficiency at phase 1. Wi/l be taught new _
content: but still at a basic level, Stay in the language for 4 years.

Some students will be at phase 2.

There may be some students who

Year 9 Most students should be at phase 2. Some students will have progressed to ha\/e Stro ng |a nguage S|(i||5 and
phase 3. There is the opportunity for students to be placed into phase 4. DrUgTESS fa Ster 3 nd th orp ma\/ De
Year10 Students may still be in phase 1if they have arrived to Merici without any some who take more time.

language experience, or if they are strugeling with language learning. Most
students will be in phase 2 or 3, with some at phase 4, a few at phase 5 or 6.



'.command terms are embedded in the objectives and
assessment criteria of each subject area in the MYP. For example:
in MYP sciences students are expected to “apply scientific
(nowledge and understanding to solve problems™

in MYP language A students ‘compare and contrast works, and
connect themes across and within genres™

in MYP arts students “reflect critically on their own artistic
development and processes at different stages of their work™




Command term

Definition

Analyse Break down in order to bring out the essential elements or structure. (To identify
parts and relationships, and interpret information to reach conclusions.)

Annotate Add brief notes to a diagram or graph.

Apply Use knowledge and understanding in response to a given situation or real
circumstances. Use an idea, equation, principle, theory or law in relation to a given
problem or issue. (See also *Use”)

Calculate Obtain a numerical answer showing the relevant stages in the working.

Classify Arrange or order by class or category.

Comment Give a judgment based on a given statement or result of a calculation.

Compare Give an account of the similarities between two (or more) items or situations,

referring to both (all) of them throughout.

Compare and

Give an account of the similarities and differences between two (or more) items or

contrast situations, referring to both (all) of them throughout.

Construct Display information in a diagrammatic or logical form.

Contrast Give an account of the differences between two (or more) items or situations,
referring to both (all) of them throughout.

Create® Evolve from one’s own thought or imagination, as a work or an invention.

Critique* Provide a critical review or commentary, especially when dealing with works of art
or literature. (See also "Evaluate™)

Deduce Reach a conclusion from the information given.

Define Give the precise meaning of a word, phrase, concept or physical quantity.

Demonstrate Make clear by reasoning or evidence, illustrating with examples or practical
application.

Derive Manipulate a mathematical relationship to give a new equation or relationship.

Command term

Definition

Command term

Definition

Measure Obtain a value for a quantity.

Organize® Put ideas and information into a proper or systematic order.

Otherwise It is suggested that the preceding work is used, but other methods could also
receive credit.

Outline Give a brief account or summary.

Plot Mark the position of points on a diagram.

Predict Give an expected result of an upcoming action or event.

Present Offer for display, observation, examination or consideration.

Prioritize* Give relative importance to, or put in an order of preference.

Prove Use a sequence of logical steps to obtain the required result in a formal way.

Recall* Remember or recognize from prior learning experiences.

Select* Choose from a list or group.

Show Give the steps in a calculation or derivation.

Show that Obtain the required result (poessibly using information given) without the formality
of proof. “Show that" questions do not generally require the use of a calculator.

Sketch Represent by means of a diagram or graph (labelled as appropriate). The sketch
should give a general idea of the required shape or relationship, and should include
relevant features.

Solve Obtain the answer(s) using algebraic and/or numerical and/or graphical methods.

State Give a specific name, value or other brief answer without explanation or calculation.

Suggest Propose a solution, hypothesis or other possible answer.

Summarize* Abstract a general theme or major point(s).

Synthesize*

Combine different ideas in order to create new understanding.

To what extent

Consider the merits or otherwise of an argument or concept. Opinions and
conclusions should be presented clearly and supported with appropriate evidence
and sound argument.

Describe Give a detailed account or picture of a situation, event, pattern or process.

Design Produce a plan, simulation or model.

Determine Obtain the only possible answer.

Develop* Improve incrementally, elaborate or expand in detail. Evolve to a more advanced or
effective state.

Discuss Offer a considered and balanced review that includes a range of arguments, factors
or hypotheses. Opinions or conclusions should be presented clearly and supported
by appropriate evidence.

Distinguish Make clear the differences between two or more concepts or items.

Document* Credit sources of information used by referencing (or citing) following a recognized
referencing system. References should be included in the text and also at the end
of the piece of work in a reference list or bibliography.

Draw Represent by means of a labelled, accurate diagram or graph, using a pencil. A
ruler (straight edge) should be used for straight lines. Diagrams should be drawn to
scale. Graphs should have points correctly plotted (if appropriate) and joined in a
straight line or smooth curve.

Estimate Obtain an approximate value for an unknown quantity.

Evaluate Make an appraisal by weighing up the strengths and limitations. (See also
“Critique”.)

Examine Consider an argument or concept in a way that uncovers the assumptions and
interrelationships of the issue.

Explain Give a detailed account including reasons or causes. (See also “Justify”.)

Explore Undertake a systematic process of discovery.

Find Obtain an answer showing relevant stages in the working.

Formulate Express precisely and systematically the relevant concept(s) or argument(s).

Hence Use the preceding work to obtain the required result.

Identify Provide an answer from a number of possibilities. Recognize and state briefly a
distinguishing fact or feature.

Interpret Use knowledge and understanding to recognize trends and draw conclusions from
given information.

Investigate Observe, study or make a detailed and systematic examination, in order to establish
facts and reach new conclusions.

Justify Give valid reasons or evidence to support an answer or conclusion. (See also
“Explain”)

Label Add a title, labels or brief explanation(s) to a diagram or graph.

List Give a sequence of brief answers with no explanation.

Trace Follow and record the action of an algorithm.

Translate® Express the meaning of a text in another language or dialect.

Use Apply knowledge or rules to put theory into practice. (See also "Apply™.)

Verify Provide evidence that validates the result.

Write down Obtain the answer(s), usually by extracting information. Little or no calculation is

required. Working does not need to be shown.




Achievement .
Level descriptor
level

&
S CI e n ces 0 The student does not reach a standard identified by any of the descriptors below.

The student is able to:
state scientific knowledge

apply scientific knowledge and understanding to suggest solutions to

Give a speciﬁc name, value or problems set in familiar situations

other brief answer without iii. interpretinformation to make judgments.
explanation or calculation. The student is able to:

i outline scientific knowledge
. . %apply scientific knowledge and understanding to solve problems set in
Give a brief account or summary.

familiar situations

iii. interpretinformation to make scientifically supported judgments.

The student is able to:
Give a detailed account or

/____,___———i.——— describe scientific knowledge
picture of a situation, event,

5-6 ii. apply scientific knowledge and understanding to solve problems set in
pattern or process familiar situations and suggest solutions to problems set in unfamiliar
situations

iii. analyse information to make scientifically supported judgments.

Give a detailed account The student is able to:
including reasons and causes. i scientific knowledge
7-8 ii. apply scientific knowledge and understanding to solve problems set in

familiar and unfamiliar situations

ii. analyse and evaluate information to make scientifically supported
judgments.



Example: Command Terms

THE POWERHOUSE
OF THE CELL

how IB command terms help unpack
student thinking during questioning

STATE...

...the function of mitochondria.

They produce energy (in the form of ATP).

OUTLINE...

...the function of mitochondria.

They use the products of glycolysis in the Citric Acid Cycle to
produce energy (in the form of ATP).

DESCRIBE...

...the function of mitochondria.

This happens, then this happens, then this, and finally this, in
order to produce energy (in the form of ATP).

EXPLAIN...

...the function of mitochondria.

This happens, then this happens, then this, and finally this, in
order to produce energy (in the form of ATP). ATP, the energy
currency of the cell, is needed to power other cell processes
like movement, cell division, and digestion.

EVALUATE...

...the function of mitochondria.

Mitochondria produce most of a cell's energy, but they
require oxygen and a small energy investment to take place.
Cells that don't rely on the energy produced by mitochondria
(like some bacteria) might thrive when oxygen is either
absent or present. The lack of mitochondria, however, limits
the energy production and the resulting complexity of
functions it allows.




Look at the following:

Categorise the strands into the correct criterion A/B.

Criterion A Knowing and
Understanding

Criterion B Investigating

demonstrate knowledge and
understanding of human and
geomorphological processes of TN
weathering and erosion inthe

formation of Jenolan caves and
their features and the
concepts of sustainability
through descriptions,
explanations and examples.

o LI

23]
Y,



Criterion A Knowing and
Understanding

I.  use arange of terminology
specific to landforms and
landscapes in context of
Jenolan Caves.

Criterion B Investigating

formulate clear and focused
research questions, explaining
their relevance.

.  demonstrate knowledge and
understanding of human and
geomorphological processes of
weathering and erosion in the
formation of Jenolan caves and
their features and the
concepts of sustainability
through descriptions,
explanations and examples.

i.  formulate and follow an action
plan to investigate a research
question.

.

N 4



In your table groups you will find an
envelope.

This contains pieces of a Year 8 rubric.
(We are just looking at Criteria A and B
for the purpose of this activity).

Your task IS to sort the cards so they
show the progression of learning.

Best is on the left side, lower
performance to the right

Satisfactory

aaaaaaaa
geomorphological processes

through descriptions,




| —

ask specific descriptions from
strands

Extensive
(8-7)

Advancing
(6-5)

Satisfactory
(4-3)

Criterion A Knowing and Understanding

Limited
(2-1)

Criterion
Total

Very Limited
(0)

|- use a range of terminclogy specific
to landforms and landscapes in
context of Jenolan Caves.

Consistently uses a range of

terminology about landforms

and landscapes in context of
Jenolan Caves.

Uses considerable and
relevant terminology about
landforms and landscapes in
context of Jenolan Caves.

Uses some terminology about
landforms and landscapes in
context of Jenolan Caves.

Limited use landforms and
landscapes in context of
Jenolan Caves terminology.

Does not reach a
standard described by any
of the descriptors.

ii. demonstrate knowledge and
understanding of human and
geomorphelogical processes of
weathering and erosion in the
formation of caves and their
features and the concepts of
sustainability through descriptions,
explanations and examples.

| formulate clear and focused
research guestions, explaining their
relevance.

Demonstrates excellent
knowledge and understanding
of geomorphelogical and human
processes of weathering and
erosion in the formation of
Jenolan caves and their features
and the concepts of
sustainability through developed
descriptions, explanations and
examples.

Demonstrates substantial
knowledge and
understanding of
geomorphological and
human processes of
weathering and erosion in
the formation of Jenolan
caves and their features and
the concepts of sustalnability
through descriptions,
explanations and examples.

Demonstrates satisfactory
knowledge and understanding
of geomorphological and
human processes of
weathering and erosion in the
formation of Jenolan caves and
their features and the concepts
of sustainability through simple
descriptions, explanations and
examples.

Formulates clear and focused
research guestions about caves,
processes and sustainable
management and explains its
relevance.

Criterion B Investigating

Chooses or with heavy
guidance formulates a research
guestion about caves or
processes or sustainable
management that is clear and
focused and describes its

Formulates a clear and
focused research question
about caves, processes and

sustainable management
and describes its relevance
in detail.

relevance.

Demonstrates basic
knowledge and understanding
of geomorphological and
human processes of
weathering and erosion in the
formation of Jenolan caves
and their features and the
concepts of sustainability
through limited descriptions
and/or examples.

Identifies a research guestion
that is clear, focused and
relevant to the caves topic.

Does not reach a
standard described by any
of the descriptors.

/8
Does not reach a
standard described by any
of the descriptors.

ii. formulate and follow an action
plan to investigate a research
guestion.

formulates and effectively
follows a consistent action plan
to investigate a research
question

formulates and mostly
follows a sufficiently
developed action plan to
investigate a research
question

formulates and occasionally
follows a partial action planto
investigate a research question

formulates a limited action
plan or does not follow a plan

Does not reach a
standard described by any
of the descriptors.




ask specific descriptions from
trands

|- use a range of terminology specific
to landforms and landscapes in
context of Jenolan Caves.

Extensive
(8-7)

Consistently uses a range of

terminology about landforms

and landscapes in context of
Jenclan Caves.

Advancing
(6-5)
erion A 0 P d
Uses considerable and
relevant terminology about

landforms and landscapes in
context of Jenolan Caves.

Satisfactory
(4-3)

-
Uses some terminology about
landforms and landscapes in
context of Jenolan Caves.

Limited
(2-1)

Limited use landforms and
landscapes in context of
Jenolan Caves terminology.

Very Limited
(0)

Does notreach a
standard described by an
of the descriptors.

ii. demonstrate knowledge and
understanding of human and
geomorphological processes of
weathering and erosion in the
formation of caves and their
features and the concepts of
sustainability through descriptions,
explanations and examples.

Demonstrates excellent
knowledge and understanding
of geomorphological and human
processes of weathering and
erosion in the formation of
Jenolan caves and their features
and the concepts of
sustainability through developed
descriptions, explanations and
examples.

Demonstrates substantial
knowledge and
understanding of
geomorphological and
human processes of
weathering and erosion in
the formation of Jenolan
caves and their features and
the concepts of sustainability
through descriptions,
explanations and examples.

Demonstrates satisfactory
knowledge and understanding
of geomorphological and
human processes of
weathering and erosion in the
formation of Jenolan caves and
their features and the concepts
of sustainability through simple
descriptions, explanations and
examples.

Demonstrates basic
knowledge and understanding
of geomorphological and
human processes of
weathering and erosion in the
formation of Jenolan caves
and their features and the
concepts of sustainability
through limited descriptions
and/or examples.

Does not reach a
standard described by ny
of the descriptors.

Criterion
Total

| formulate clear and focused
research guestions, explaining their
relevance,

Formulates clear and focused
research questions about caves,
processes and sustainable
management and explains its
relevance,

Criterion B Investigating

Formulates a clear and
focused research question
about caves, processes and

sustainable management
and describes its relevance
in detail.

Chooses or with heawvy
guidance formulates a research
question about caves or
processes or sustainable
management that is clear and
focused and describes its
relevance.

Identifies a research question
that is clear, focused and
relevant to the caves topic.

Does not reach a
standard described by any,
of the descriptors.

ii. formulate and follow an action
plan to investigate a research
guestion.

formulates and effectively
follows a consistent action plan
to investigate a research
question

formulates and mostly
follows a sufficiently
developed action plan to
investigate a research
question

formulates and occasionally
follows a partial action plan to
investigate a research question

formulates a limited action
plan or does not follow a plan

Does not reach a
standard described byfny
of the descriptors.




€ ASSESSMENTS

BRESCIA

INTEGRATED HUMANITIES

MATHEMATICS

PERFORMING ARTS

PHYSICAL EDUCATION

RELIGIOUS EDUCATION

SCIENCE

Y07 DIGITAL TECHNOLOGIES

Y07 FRENCH

Y07-INTERDISCIPLINARY

Science

° Task 3: Investigation

8 Nov 2022 g

Task 2: IDU - Python classification
(Science rubric)

Task 3: Investigation
£\ REFLECTION
Task 1: Test

/i REFLECTION

OVERVIEW DETAILS

F e SIUUenil, |, Uestiities sL

L RNUWIBUYE il

SUEMISSIONS

infarmation to make scientifically supperted judgments.

Knowing and
Understanding

i. describe scientific knowledge

describe scientific
knowledge about forces
acting upon objects

Objective B: Inquiring and designing

i, i, iii, iv

B.MYPSCI.B.3 Science (Year 3)

International Baccalareate MYP (Objectives)

Objective B: Inguiring and designing

outline scientific
knowledge about forces

acting upon objects

state scientific
knowledge about forces
acting upon objects

recall scientific
knowledge about forces
acting upon ohjects

SNIES SIS BINWISULE al il LNIUe! Siariuiniy (w0 SUNVe pHOuIeing Ser it iarninai S iniaininial situaiiuns i, allaiyses

The student does not
reach a standard
indicated by any of the
descriptors

n (Max 8)

The student: i. describes a problem or question to be tested by a scientific investigation ii. outlines a testable hypothesis and explains it using scientific reasoning iii
deseribes how to manipulate the variables, and describes how data will be collected iv. designs scientific investigations.

Inquiring and Designing
i. describe a problem or
guestion to be tested by a
scientific investigation

Inquiring and Designing

ii. outline a testable hypothesis
and explain it using scientific
reasoning

Inquiring and Designing

iii. describe how to manipulate
the variables, and describe how
data will be collected

Inquiring and Designing
iv. design scientific
investigations

describe a problem or
question to be tested by
a scientific investigation

outline and explain a
testable hypothesis
using correct scientific
reasoning

describe how to

manipulate the variables,

and describe how
sufficient, relevant data
will be collected

design and conduct a
logical, complete and
safe method in which he
or she selects
appropriate materials
and equipment

outline a problem or
question to be tested by
a scientific investigation

outline and explain a
testable hypothesis
using scientific
reasoning

outline how to
manipulate the variables,
and outline how
sufficient, relevant data
will be collected

design and conduct a
complete and safe
method in which he or
she selects appropriate
materials and equipment

state a problem or
question to be tested by
a scientific investigation

outline a testable
hypothesis using
scientific reasoning

outline how to
manipulate the variables,
and state how relevant
data will be collected

design and conduct a
safe method in which he
or she selects materials
and equipment.

state a problem or
question to be tested by

a scientific investigation,

with limited success

state a testable
hypothesis

state the variables

design and conduct a
method, with limited
Success

The student does not
reach a standard
identified by any of the
descriptors below

The student does not
reach a standard
identified by any of the
descriptors below

The student does not
reach a standard
identified by any of the
descriptors below

The student does not
reach a standard
identified by any of the
descriptors below



Integration of Australian Curriculum to the IB MYP

28-32 1

19-23 5 28-32 A

15-18 4 20-21 B

10-14 3 12-19 C
6-9 2 5-11 D
1-5 1 1-4 E




Example of Assessment

What has the student achieved?

Summative

Criterion A
Knowing and
Understanding
Mark (max 8)

Coastal Management Decision Making Task

Criterion A
Knowing and

Criterion B | Criterion C
Investigating ] Communicating

Criterion Files

Overall Teacher Judgements

Overall Teacher Judgements

Criterion A Criterion B | Criterion C
Knowing and JInvestigating ] Communicating
Understanding | Mark (max 8) JMark (max 8)
Mark (max 8)

Criterion
D
Thinking
Cr

Mark
(max 8)

Files

(@)

MYP /32




0ther examples of how overall criterion totals
have been arrived at:

Holistic level for Criterion A

Al = Holistic level
All = for critenion A
Al -

The best-fit approach means that compensation should be
made when a piece of work matches different strands of a
criterion at different levels.

Examples of potential compensations:

Al - weak 3 Holistic level | Al - strong 6 Holistic level Al -6 Holistic level for
Al - weak 3 for criterion A2 Al - for criterion A: Al -0 criterion A:
Alil - strong 5 R Auii ~ strong 4 6 Al -6 B
Ai-7 Holistic level for Ai-5 Holistic level for Ai-1 ~ Holistic level for
Aii = 6 criterion Al All =5 criterion A Al = weak / criterion A
Aiii -8 7 Aili =6 ) Al = strong 2 3
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e Modified Qutcomes (Completely different outcomes written personally for the St@
e Adjusted Assessment (e.g, scaffolding)

e Adjusted Conditions (e.g, extratime)

*Dependent on individualised learning plan (Personal Plan) in liaison with Inclusive
Fducation Coordinator (Mrs Karen Evans)

Criterion A Knowing and Understanding
. |Use a wide range of{terminology in context

i. demonstrate knowledge and understanding of subject-specific content and concepts
through developed|descriptions, explanations and examples.

Criterion A Knowing and Understanding
, use some [key terms in context.

ii. demonstrate|basic knowledge and understanding of subject-specific content throughl simple
descriptions and examples.




Gifted and Talented

e Arcelerated - Subject specific or whole year group - this is indicated
on the report, rubrics and task sheets

e PNases-Language - indicated on report and rubrics
e [ifferentiated in classroom

Inclusion policy: https://www.merici.act.edu.au/sites/default/files/IB%20Inclusion%20Policy.pdf



https://www.merici.act.edu.au/sites/default/files/IB%20Inclusion%20Policy.pdf

. : Y |
R e D 0 rt I n g u Semester Two - Academic Report, 2021

Student: I.D. Number: -
Class: Teacher: |
Course: English Fast Pace 9 Report Date: *

Unit: Compelling voices

sssElamn Academic Achievement | A MYP Grade | 7 < MYP Grade (1-7)
Curriculum Grade 7/’
(A-E) =="lotal MYP Criteria Result 29/32
Teacher Overall
MYP Assessment Criterion Result /8
— : Judgement based

Criterion A Analysing 7 .

Criterion B Organizing 7 on eVIdence‘ OUt Of

Criterion C Producing Texts 8 a pOSSib|e 32.

Criterion D Using Language 7

Criterion totals out
of 8.

Approaches to Learning in this Unit

In this unit the student Excesas Meers impraven NiA
Self-Management .
ot Is engaged and focused on learnin
Organisation 8ag & /
’ Self-Mgnagement Completes short and long-term tasks v
ATL’s Organisation
_'!h-l\danagement )
Organlsation Meets deadlines v
Self-Management .
I Comes prepared for learnin
Organisation prep & v
Self-Management .
Organisation Arrives promptly to class v
Self-Ménalgement Demonstrates perseverance v
Organisation
Communication Foll instructi s
Interactive Skills oliows Instructions
Social Collaborative .
<kills Works collaboratively v




Engage with your child’s unit outline

Discuss rubrics with your child

Reinforce it is best fit, not an average

Snapshot of learning in that moment - does not define students - keep perspective

Assist your child to reflect on how to improve next time by looking at the rubric and seeing
where there are gaps, and by looking at teacher feedback

Contact your child's teachers if you or they require any assistance in understanding the
expectations of a task or the assessment of it



PC Teachers
Classroom Teachers

Math, Science and English Tutoring and
Language Buddies at schoaol

Studies Coordinators
House Coordinators
Inclusive Education (the Hub)

Information Centre (teacher-librarians)

DO YOU NEED HELP?

WHO SHOULD YOU GO TO FIRST?

PASTORAL

HOUSE COORDINATOR

DEPUTY PRINCIPAL WELLBEING

CURRICULUM

CLASSROOM TEACHER

STUDIES COORDINATOR

HEAD OF STUDENT WELLBEING f
DPF STUDENTS-HEAD OF 1B
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Thank you for attending this evening. At this point, you are welcome to leave if you do not %of
Wwish to stay for questions.

IB page: https://www.merici.act.edu.au/building-futures/international-baccalaureate
(stay tuned for our new IB website!)

Link to MYP Assessment Policy: https://www.merici.act.edu.au/school-policies/ib-
assessment-policy-middle-years-programme

Elizabeth Chase - Head of IB : Elizabeth.Chase@merici.act.edu.au

Jodie Muldoon - MYP Coordinator: Jodie.Muldoon@merici.act.edu.au



https://www.merici.act.edu.au/building-futures/international-baccalaureate
https://www.merici.act.edu.au/school-policies/ib-assessment-policy-middle-years-programme
https://www.merici.act.edu.au/school-policies/ib-assessment-policy-middle-years-programme
mailto:Elizabeth.Chase@merici.act.edu.au
mailto:Jodie.Muldoon@merici.act.edu.au
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